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Mercyhurst and earned a Master’s of 

Science in special education. Rachel 

worked as a special education teacher in 
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years before beginning her position as 

an intervention specialist at Monarch. 
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assumed the role of Supervisor of 
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Topics of Discussion

When does the transition process begin?

What should a transition-focused IEP look like?

What does it mean to write a person-centered IEP?

Writing a person-centered IEP for students with more 

significant needs.

An in-depth look at transition sections of an IEP.

Which agencies should be involved in transition planning?

When should agencies become involved and begin 

attending IEP meetings?

Monarch Transition Education

• 98 transition-age (14+) students

– Individualized programming throughout three 
areas of Monarch

• Monarch Transition Education Program

• Monarch Main School

• Monarch Middle and High School
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• Transition services
o a coordinated set of activities that are designed to be within a results-oriented 

process
o focused on improving academic and functional achievement
o to facilitate movement from school to postsecondary activities

� postsecondary education
� vocational education
� Integrated employment (including supported employment)
� continuing and adult education
� adult services
� Independent living and/or community participation

• Transition services are based on the individual child's needs, taking into account 
the child's strengths, preferences, and interests, and include
o Instruction
o Related services
o Community experiences
o The development of employment and other postsecondary adult living objectives 
o If appropriate, acquisition of daily living skills and provision of a functional 

vocational evaluation

What are Transition Services?

When does the transition process begin?

• According to the Ohio Department of Education

– “In Ohio, students with disabilities ages 14 or younger, if appropriate, formally 
enter into the secondary transition planning process. A truly successful transition 
process is the result of comprehensive planning that is driven by the student’s 
preferences, interests, needs, and strengths. This comprehensive planning 
moves students toward successful future outcomes in competitive, integrated 
employment, education, and independent living.

• https://education.ohio.gov/Topics/Special-Education/Federal-and-State-Requirements/Secondary-

Transition-and-Workforce-Development

• Although most states begin including transition information on the IEP around the age 
of 14 or 16, it is critical to begin discussing transition services and adult services at a 
much younger age

– Families are often unprepared when it comes time to start making decisions 
about their child’s future

– Schools, families, etc. should begin exposing students to a variety of careers at 
early ages as well as begin preparing students to become independent in their 
day-to-day activities
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http://transitionta.org/system/files/resources/EBPP_Birth_to_Adult_Research_for_Success.pdf
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Transition to Adulthood: Where Do We Start?
From PACER’s National Parent Center on Transition and Employment

“The federal Individuals with Disabilities Education Act (IDEA) ensures that all children with 
disabilities have access to a free, appropriate public education (FAPE) that provides special 
education and related services. These services are designed to meet their unique needs and 
eventually prepare them for:
1. Employment
2. Postsecondary education and training
3. Independent living (when appropriate) – this includes
recreation and leisure, community participation, and
home living”

“How Does the Transition Process Work at School? 
Using the school’s special education transition evaluation, the IEP
team (including parents and child) will determine:
• Student’s current skills and abilities
• Student’s strengths, interests and preferences
• Student’s academic and functional (activities of everyday
life) needs
• Student’s long-term goals for adulthood
• Impact of your son or daughter’s disability on reaching
these goals”

https://www.pacer.org/transition/resource-library/publications/NPC-22.pdf

Transition Planning for the IEP

• Formal Transition Planning begins at age 14 and should drive a students Individualized 
Education Program (IEP) 

o A students IEP must include the following information upon turning 14:

• Transition Services Needs Statement 

• A summary of Age Appropriate Transition Assessments (AATA)

• Measureable Postsecondary Goals in the areas of:

o Postsecondary Education and Training 

o Employment

o Independent Living

o All information should be derived off of the students PINS

• Preferences

• Interests 

• Needs

• Strengths
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What is a transition services needs 
statement? 

• It is a statement of transition services that addresses 

the needs of the child and focuses on the child’s 

course of study.

• There are 4 Course of Study options for students in 

Ohio. This course of study is to be identified by the 

IEP Team.

1. College Preparatory

2. General Education/Ohio Learning Standards

3. Career Tech Education Program

4. Ohio’s Academics Content Standards- Extended 
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What are Age Appropriate Transition 
Assessments

• Age Appropriate Transition Assessments (AATA) are a required part of the IEP process.

• As a student approaches age 14, the types of assessments conducted should be closely aligned 

with the child's future intentions. Choose specific assessments, formal and informal, that will 

identify the child's strengths, aptitudes, preferences, interests and needs in relation to future 

plans. Any discussion of transition services, proposed courses of study, and postsecondary goals 

should consider the results of these assessments and be guided by child/family input. The 

transition assessment process should include information that is already known about the child, as 

discussed above.

• They can consist of a combination of the following types of assessments:

o Paper and pencil tests, structured student and family interviews, community or work-based assessments, 

and curriculum based assessments.

• These assessments come in two general formats: formal and informal

o The IEP must include at least two AATA’s 

o Informal Assessments may include interviews or questionnaires, direct observations, anecdotal records, 

environmental or situational analysis, curriculum based assessments, interest inventories, preference 

assessments, and transition planning inventories

o Formal Assessments may include adaptive and behavior independent living assessments, aptitude tests, 

interest assessments, intelligence tests, achievement tests, personality or preference tests, career 

development measures, on the job training evaluations and measures of self-determination

What are Measurable Postsecondary 
Goals? 

• The IEP must include Measurable Postsecondary Goals 

in the following areas:
o Postsecondary Education and Training 

o Employment

o Independent Living

• These goals must be:
o stated in measurable terms

o focused on what the student intends to accomplish after high school

o based on the students AATA’s 

o reviewed and/or updated annually
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Indicator 13
• In order to help states collect data to meet Indicator 13 of the Part B 

State Performance Plan and Annual Performance Report, as required 

by the United States Department of Education, Office of Special 

Education Programs (OSEP), National Secondary Transition Technical 

Assistance Center (NSTTAC) has developed two checklists which can 

be used. Both checklists were approved for this purpose by OSEP.

• Indicator 13 Checklist Form A

• This form is designed to meet the minimum requirements for 

collecting and reporting data on Indicator 13 of the Part B State 

Performance Plan and Annual Performance Report. It allows a 

school, district, or state to review the data for each item 

simultaneously across all postsecondary goal areas.

• Indicator 13 Checklist Form B

• This multiple column form meets the requirements for collecting and 

reporting data on Indicator 13, allows a school, district, or state to 

more deeply analyze professional development and program 

change needs by providing data on each item for each 

postsecondary goal area
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Person-Centered Planning

• Students must have an active role in planning for their future and in creating 

the IEP. 

• “Person-centered planning is a process-oriented approach to empowering 

people with disability labels. It focuses on the people and their needs by 

putting them in charge of defining the direction for their lives, not on the 

systems that may or may not be available to serve them. This ultimately leads 

to greater inclusion as valued members of both community and society. 

Person-centered planning involves the development of a "toolbox" of 

methods and resources that enable people with disability labels to choose 

their own pathways to success; the planners simply help them to figure out 

where they want to go and how best to get there.” 

(http://www.personcenteredplanning.org/) 
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Person-Centered Planning
• “Part of person-centered planning also entails the student’s participation in the IEP meeting. In 

general, when students are encouraged to actively participate in their IEP meeting, they should:

– Prepare for the IEP meeting

– Receive support and encouragement during the IEP meeting

– Be provided with follow-up after the IEP meeting

– Share information about their disability and accommodations that they find useful.

– Provide a summary of their learning strengths and weaknesses, as well as interests and 

goals

– Participate in role-playing activities to help them feel more at ease”

https://iris.peabody.vanderbilt.edu/module/cou2/cresource/q1/p02/#content

Backwards Planning

“ Start Where You Want to “End” Transition from school to adult life is an important time for 
all youth. Backwards Planning is an effective tool for teams to use at this juncture. All good 
plans start with a vision or idea about the desired result. In the context of transition, Backwards 
Planning is an approach that a team can use to ‘start with the end’ in mind to provide guidance 
and direction for any youth as they prepare for adulthood. For youth with developmental 
disabilities it is critical for an interagency team to map out the preparation for community 
employment while the youth is in high school and to make the linkages necessary to adult 
serving agencies. Having a plan for transition is recognized as an Evidence Based Practice by 
the National Secondary Transition Technical Assistance Center (NSTTAC) (Halpern et al., 
1995) and supported by data collected through the Ohio Longitudinal Transition Study 
(www.olts.org).”

http://www.ohioemploymentfirst.org/view.php?nav_id=73
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Backwards Planning

http://www.warrencountyesc.com/docs/Backwards%20Planning%20Template%20-%20Annotated.pdf

Agency involvement in IEP Planning

• Types of agencies

– Local county (boards of developmental disabilities –

Ohio)

– State vocational rehabilitation (Opportunities for 

Ohioans with Disabilities – Ohio)

• These types of agencies should be invited to IEP 

meetings and part of the planning process once 

services are established.
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Local County

• Typically county agencies will become involved around the student’s 

senior (final) year in school services. Some states (like Ohio) are 

starting to build in services at younger ages.

• County agencies may offer services such as…

– Early Childhood Services and Supports 

– School-Age Services and Supports 

– Adult Services and Supports 

– Family Support Program

– Community and Medicaid Services 

– Support Administration 

– Behavioral and Healthcare Services 

– Assistive Technology 

– Transportation

Vocational Rehabilitation

• Many vocational rehabilitation agencies offer services earlier on in 

the transition process to assist in determining barriers to 

employment, employment interests, and to work on skills to become 

competitively employed.

• Vocational Rehabilitation agencies may offer services such as…

– Providing aid for people with physical, mental, and emotional disabilities

– Assisting people who are blind or have visual impairments

– Determining the medical eligibility of people seeking Social Security Disability 
Insurance (SSDI) and Supplemental Security Income (SSI)

– Career exploration, summer work programs, travel training, job coaching, job 
development, vocational assessments, etc.
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Question & Answer
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Monarch Center for Autism 

� Preschool

� Day School

� Transition Education Program

� Extended School Year Program

� Boarding Academy

� Adult Autism Program

� Adult Support Living 
Residences 

� Free Webinar & 
e-newsletter Series

� Online Resource Center

� Welcoming Spaces Program

� Web:  www.monarchcenterforautism.org

� Telephone: 216.320.8945 or 1-800-879-2522

� Address:  22001 Fairmount Boulevard, 

Shaker Heights, Ohio 44118

� Join our e-newsletter mailing list:

http://www.monarchcenterforautism.org/

contact-us/join-our-email-list

� Facebook:

www.facebook.com/monarchcenterforautism

� Twitter: www.twitter.com/monarchohio


